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PURPOSE

Social behavior competence & academic 

success are closely strong for most high 

school students. Purpose of this presentation 

is to provide overview of factors promoting 

development & use of social skills in high 

school youth

Risk & protective
factors 

Classroom behavior
management

Culture & learning
history

Positive classroom 
& school climate

Teaching social
skills

Violence 
prevention

MTSS/PBIS

Keynote 8:15 – 9:45 

Discussion 10:00 – 11:15

Meaningful student-student & student-adult relationships linked to student 
success & positive school climate

Perceptions of school climate linked to personal & interpersonal 
experiences

Individual learning histories & culture shape our actions, perceptions, & 
experiences 

Schools are great investments in shaping student learning & experiences 

Tiered systems needed to organize our selection & implementation of effective 
relationship-building practices & systems 

“BIG IDEA” OUTCOMES

Why Invest in Schools, 

Classrooms, & School 

Climate?
Keeps me up at 

night!

SUBJECTIVE
non-data-based 
decision making

Events & images of 
VIOLENT & 

DISRESPECTFUL 
behavior

Harassment, 
discrimination, & 

BULLYING behaviorIncreasing economic, 
social, & political 

GAPS & 
POLARIZATION

Degradation of 
SCIENTIFIC knowledge, 

methods, & decision 
making

Prioritization of 
INEFFECTIVE 
PRACTICES

IMPLEMENTATION 
IN-FIDELITY of 
evidence-based 

practices

NEGATIVE
classroom & 

school CLIMATE 
& CULTURE
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12+ yrs., 180 

days/yr., 6 
hrs./day

Academic 
success Social, 

emotional, & 
behavioral 

success

Caring, 
professional 

adults

Positive 
classroom & 

school climate
Specialized 

supports

Neighborhood 
availability

Positive 
adults 

modeling

Schools are one of our most structured, 
predictable, continuous social support systems

2015 Nationally Representative Sample Survey

Perceptions of school safety & neighborhood crime of
12-18 year olds.

USDoE NCES March 2018

Regardless of 
perceptions of crime, 

95% students reported 
feeling safe at school.

More likely to report 
feeling safe at school if 

access to adult or 
student

2015 Nationally Representative Sample Survey

Perceptions of bullying victimization & hate-related words of
12-18 year olds.

USDoE NCES March 2018

2007-2015
Decreases in rates of 
reported bullying & 
hate-related words

20% in 2015
Post 2016??
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2007-2015
Decreases in rates of 

reported frequent
bullying & increases in 

telling adult

Post 2016??

5850 to 6,121 increase (4.6%) total hate crime incidents (6.4% 2014) 

19% rise anti-Muslim hate crimes 

5% increase (3,310 to 3489) race/ethnic hate crimes
• 58% race (1/2 black)

1/5 religious bias

1/6 sexual orientation bias

Offenders: 46% white, 25% black

FBI Data on Reported Hate Crime Incidents
November 2017

4.6% increase in hate 
crime incidents: anti-

Muslim, race/ethnicity, 
religion, sexual 

orientation

Behaviorism & Theory of 

Action & Change

Natural Sciences
PBIS Conceptual Foundations

Behaviorism

ABA

PBS

SWPBS
PBIS

Laws of Behavior

Applied Behavioral Technology

Social & Educational Validity

All Students

Scientific Method

Aggression

Bullying behavior

Non-compliance

Insubordination

Social withdrawal
Truancy

Law/norm violations

Substance use

Weapon possession

Harassment

Self-injury

Office referral In school detention

Out of school suspension
Probation & parole

Arrests & incarceration

Restraint & seclusion

Mental health referral

Disproportionality

Dropping out

School failure

Mental illness

School-to-prison pipeline
Achievement gap

Unemployment

Delinquency

Negative climate

Trauma

Hate crime

Deviant sexual behavior

“Fix These, NOW!

Harming animals

NOT Equal!

STUDENT 
BEHAVIOR

ADULT 
BEHAVIOR OUTCOMES

• Aggression

• Bullying behavior

• Non-compliance

• Insubordination

• Social w/drawal

• Truancy

• Law/norm violations

• Substance use

• Weapon possession

• Harassment

• Self-injury

•

• Office referral

• In school detention

• Out of school 
suspension

• Probation & parole

• Arrests & 
incarceration

• Restraint & 
seclusion

• Mental health 
referral

•

• Disproportionality

• Dropping out

• School failure

• Mental illness

• School-to-prison 
pipeline

• Achievement gap

• Unemployment

• Delinquency

• Negative climate

•

Apply Behavior Analytic Logic



3/4/19

4

2015

✓

CLIMATE & CULTURE

Individuals, Classrooms, 

Schools, Districts….  

“Diversity”

“Individuality”

“Equity”“Disproportionality”

“Gender Identity”

“Race”

”Equality”

Student

Teacher

AdministratorFamily

Community

Individual & collective learning 
histories (cultural norms & experiences

Four behaviors 
for every ODR 

data point 

School
establishes 

policy for norm 
violating 
behavior

Kid engage in 
norm-violating 

behavior

Educator
completes 
discipline 
referral

Administrator
processes 

incident

Culture = 
Group of individuals

Overt/verbal behavior

Shared learning history

Differentiates 1 group from others

Predicting future behavior 

Flexible, dynamic, &  
changed/shaped over 

time & across 
generations & setting.

Collection of learned 
behaviors, maintained 

by similar social & 
environmental 
contingencies

Sugai, O’Keeffe, & Fallon 2012

________________

Your Name

1.

5. 

4. 

3. 

2. 

6. 

7.

8.

9.

10.

1.

2.
3.

4. 

Individual Learning History & Context 1. Indicate 10 key life events/influences (you, students, parents, staff, etc.)
2. Summarize in 4 descriptors.
3. Describe how learning history affects how you describe & act on what you 

experience.
HOMEWORK:  “Learning History Map”
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What do behaviorists say about culture?

“No degree of knowledge about 
the characteristics of groups or 
cultures can substitute for the 

analysis of the actions of a 
given individual in their 

historical & situational context 
because no two members of 
any group are socialized in 

exactly the same way” 
Hayes & Toarmino, 1995

“A culture 
evolves when 
practices… 
contribute to 

the success of 
the practicing 

group in solving 
its problems”
Skinner, 1981

Early Conclusion…

Nothing is inherently 
biased or culturally 

irrelevant about practices 
& systems of PBIS 

implementation. 

However, we can 
improve kid outcomes by 
making those practices & 
systems more reflective 
of norms, expectations, 
& learning histories of 
kids & family, community 

& staff members

Sugai, O’Keeffe, & Fallon 2012

What matters?

What I do & contextual contingencies
that affect what I do?

How does my learning history affect my actions?

Do I have shared experiences w/ individuals who are diverse?

Are my actions equitable?

Do I stop & check before I act?

Do I act w/ team?

Do I use data to guide my actions?

McIntosh et al., 2016

✓

References
• Fallon, L. M., O’Keeffe, B. V., & Sugai, G. (2012).  Consideration of culture and 

context in School-wide Positive Behavior Support: A review of current literature. Journal 
of Positive Behavior Interventions, 14, 209-219, doi: 10.1177/1098300712442242

• Sugai, G., O’Keeffe, B. V., & Fallon, L. M. (2012).  A contextual consideration of 
culture and school-wide positive behavior support. Journal of Positive Behavior 
Interventions, 14, 197-208, 10.1177/1098300711426334

• Vincent, C. G., Randall, C., Cartledge, G., Tobin, T. J. & Swain-Bradway, J. (2011). 
Toward a conceptual integration of cultural responsiveness and school-wide positive 
behavior support. Journal of Positive Behavior Interventions, 13, 219-229.

Southern Poverty Law Center
https://www.splcenter.org/

Describe….
1. ONE historical event/experience that has 

shaped your professional DEVELOPMENT.
2. How that event INFLUENCES how you 

DESCRIBE your OBSERVATIONS of & 
SUPPORT of student/client 
actions/behaviors.

Homework Assignment
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Risk & Protective Factors

“Prevention & Precorrection”

p. 199

Risk 
Factors

Protective 
Factors

Self-management 
skills

Interpersonal 
skills

Healthy habits

Academic 
competence

Antisocial 
behavior

Substance Use

Disability

Mental illness

Vs

E
x
a
m
p
l

e
s

Implementation Consideration

Risk 

Factors

Protective 

Factors

Self-management 

skills

Interpersonal 

skills

Healthy habits

Academic 

competence

Antisocial 

behavior

Substance Use

Disability

Mental illness

Vs

E

x

a

m

p

l

e

s

Risk 

Enhancers

• Trauma

• Negative 

modelling

• Family, school, 

community 

disruption

• Discrimination

Implementation Consideration

Risk 
Factors

Protective 
Factors

Self-management 
skills

Interpersonal 
skills

Healthy habits

Academic 
competence

Antisocial 
behavior

Substance Use

Disability

Mental illness

Vs

E
x
a
m
p
l

e
s

INEFFECTIVE 
RESPONSE

• Reactive 
management

• Exclusion, 
segregation, 
isolation

• Train & hope

• Non-evidence-
based practices

• Subjective 
decision making

• Low quality 
implementation 
of evidence-
based practices

Risk 
Enhancers

• Trauma

• Negative 
modelling

• Family, school, 
community 
disruption

• Discrimination

Implementation Consideration

Risk 
Factors

Protective 
Factors

Self-management 
skills

Interpersonal 
skills

Healthy habits

Academic 
competence

Antisocial 
behavior

Substance Use

Disability

Mental illness

Vs

E
x
a
m
p
l

e
s

INEFFECTIVE 
RESPONSE

• Reactive 
management

• Exclusion, 
segregation, 
isolation

• Train & hope

• Non-evidence-
based practices

• Subjective 
decision making

• Low quality 
implementation 
of evidence-
based practices

EFFECTIVE 
RESPONSE

• Prevention-
based behavioral 
sciences

• Tiered support 
systems

• Data-based 
decision making 
teaming

• Continuous 
coached 
professional 
development

• High fidelity 
implementation

Risk 
Enhancers

• Trauma

• Negative 
modelling

• Family, school, 
community 
disruption

• Discrimination

Implementation Consideration
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Prevention Logic for All
Redesign of teaching environments…not students

Decrease
development

of new 
problem 

behaviors

Prevent
worsening & 

reduce 
intensity of 

existing 
problem 

behaviors

Eliminate 
triggers & 

maintainers 
of problem 
behaviors

Add
triggers & 

maintainers 
of prosocial 

behavior

Teach 
(practice, 
monitor,  

acknowledge) 
prosocial 
behavior

Biglan, 1995; Mayer, 1995; Walker et al., 1996
INCIDENCE

PREVALENCE

Prevention Objectives Prevention Actions

ANTECEDENT &
CONSEQUENCE

BEHAVIOR

✓

School Climate

“I can feel it!”

School 
Climate

INDIVIDUAL & 
GROUP level 

construct 

Verbally reported 
SHARED BELIEFS, 
values, & attitudes 

EXPERIENCED 
INTERACTIONS 

between & among 
students, teachers, & 

administrators

Socially validated 
NORMS of 

(un)acceptable school 
behavior

✓
La Salle et al.
www.pbisapps.org/resources/schoolclimate

Informal School Climate Rating of Your School
5 minutes in same school groups

2

0           1           2           3           4           5           6           7           8           9           10 

Generally Negative Neutral Generally Positive 

List factors, influences, observations, experiences, etc. shaped your rating. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Average school rating ________ 

Rating range (lowest to highest) _______ 

Develop bar graph showing distribution of scores across rating option. 

 

• Consider your last full school day, both classroom & nonclassroom.

• Rate (circle #) your overall perception/experience of the social, 

emotional, behavioral climate on a 10-point scale from 0 (highly 

negative) to 10 (highly positive).

• List factors, observations, experiences, etc. that shaped your rating.

• Calculate an average rating with other staff members in you school.

• Discuss your rating with other staff members from your school.
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# staff scoring school clim ate 

1 (negative) to 10 (positive)JGHS 2016-2017

Oct 2016  Avg = 5.4 (45)

Mar 2016 Avg = 5.9 (51)

0
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10

15

20
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35

40
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F
r
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u
e

n
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y

R a tin g  a w a rd e d

Survey on Climate at JG

Ap r -1 6

16 -O ct

17 -Se p

# staff scoring school clim ate 

1 (negative) to 10 (positive)JGHS 2016-2017 

Oct 2016  Avg = 5.4 (60)

Sep 2017 Avg = 6.7 (101)

Apr 2016 Avg = 5.9 (42)

0

2

4

6

8

10

12

14

1 2 3 4 5 6 7 8 9 10

Mar 2016  Avg = 4.8 (42)

Oct 2016 Avg = 7.1 (51)

# staff scoring school 
clim ate 

1 (negative) to 10 
(positive)

CHHS – 2016 HS
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Generally Negative Neutral Generally Positive 

List factors, influences, observations, experiences, etc. shaped your rating. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Average school rating ________ 

Rating range (lowest to highest) _______ 

Develop bar graph showing distribution of scores across rating option. 
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Homework Assignment

Multi-Tiered Systems of Support 

(MTSS) & Positive Behavioral 

Interventions & Supports (PBIS)

“The Triangle”

MTSS is….
• “An evidence-based model of schooling that uses data-based problem-solving to integrate academic 

and behavioral instruction and intervention” (Batsche, 2015)

• “Systemic, continuous-improvement framework in which data-based problem solving and decision-
making is practiced across all levels of the educational system for supporting students” (CO Dept of 
Education, Oct 2016).

• “Practice of providing high-quality instruction and interventions matched to student need, monitoring 
progress frequently to make decisions about changes in instruction or goals, and applying child 
response data to important educational decisions" (Batsche et al., 2005) 

• “An integrated, comprehensive framework that focuses on CCSS, core instruction, differentiated 
learning, student-centered learning, individualized student needs, and the alignment of systems 
necessary for all students’ academic, behavioral, and social success” (CA Dept of Ed., Jul 19, 2017)

• “Blueprint for school improvement that focuses on system structures and supports across the district, 
school, and classroom to meet the academic and non-academic needs of all students” (MA Exec 
Office of Ed. 2018).

• “An evidence-based model of schooling that uses data-based problem-solving to integrate academic 
and behavioral instruction and intervention” (FL MTSS, n.d., p.2).

MTSS
“Integration of a number of multiple-tiered systems into one coherent, strategically combined system meant to address multiple domains or content areas in education”

McIntosh & Goodman, 2016, p. 5

PB4L

RtI RtI-A RtI-B

SWPBS EBS

PBIS
ISF

PBL

MIBLSI

MTSS-A

MTSS-BSRBI SBH
CSSS

Integrate Initiatives 
around Important 
Shared Outcomes

Align, Integrate, & Sequence 
Evidence-based Practices & 

Systems w/in Continuum

Develop Local Content 
Expertise

Coordinate 
Implementation w/ Team

Continuously Monitor Student 
Progress & Implementation 

Fidelity

Screen Regularly, 
Early, & Universally

Use Data to Make 
Big Decisions

All Variations of 

MTSS Share 

Functions

Teach & Arrange 
Learning Environment 

for Success 
PBIS

Aka 
MTSS

Framework

Continuum

Empirically 
validated 
practices Academic 

& behavior 
outcomes

All 
students

FRAMEWORK LOGIC

Behavioral sciences-based
practices & systems for shaping

student & ADULT behavior
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PRACTICES

OUTCOMES

Supporting Important Culturally 
Equitable Academic & Social 
Behavior Competence

Supporting Culturally Relevant 
Evidence-based Interventions

Supporting 
Culturally 
Knowledgeable 
Staff Behavior

Supporting 
Culturally Valid 
Decision Making

Vincent, 
Randall, 

Cartledge, 
Tobin, & Swain-
Bradway 2011

Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students 
with At-Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students 

with High-Risk Behavior

ALL

SOME

FEWTiered Prevention 
Continuum Logic

Universal

Targeted

Intensive
Continuum of 

Support
“Theora”

Dec 7, 2007

Science

Social
Studies

Comprehension

Math

Social
Skills

Basketball

Spanish

Label behavior…not people

Decoding

Writing

Technology
Universal

Targeted

Intensive
Continuum of 
Support for 

ALL:
“Molcom”

Dec 7, 2007

Problem
Solving

Reading
Comprehension

Adult
Relationship

Anger
Management

Attendance

Peer
Interactions

Independent
Play

Supports for all students w/ disabilities are multi-tiered

Self
Assessment

Homework

Technology

Universal

Targeted

Intensive
Continuum of 

Support for ALL:
“________”__________

_________

________

__________

_______

_________

_________

________

___________

_________

__________

✓
HOMEWORK:  

“Your +/- Profile” Problem
Solving

Reading
Comprehension

Adult
Relationship

Anger
Management

Attendance

Peer
Interactions

Independent
Play

Self
Assessment

Homework

Technology

Classroom Teaching Matrix

Continuous Active
Supervision Frequent Positive Active 

Engagement

Small Group Skills 
Practice

Peer
Mentoring

Check-In
Check-Out

Behavioral 
Contracting

FBA-BIP

Effective Instruction

Good Behavior Game

Contingent &
Specific Positive 
ReinforcementSchool-wide Teaching Matrix

Continuous Active
Supervision Frequent Positive Active 

Engagement

Social Skills
Club

Check In 
Check Out

Targeted
Second Steps

FBA-BIP

CBT

Contingent &
Specific Positive 
Reinforcement

Adult-Student
Lunch-Bunch Family Resource 

Center

Basic Continuum Logic

Blended Continuum Logic

Student Outcome

Classroom Continuum

School-wide Continuum

“What’s in your MTSS 

wallet?”
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• Tier 3 practices are individualized
• Tier 2 practices components shared across students 

w/ common needs
• Practices across tiers are aligned & share features, 

but vary by intensity, duration, frequency, location, 
immediacy, etc.

respect responsibility safety

self-managementcooperative play

anger/conflict
management

stress/anxiety 
management

truancybullying
substance use

social withdrawal

trauma

self-injury
1-5% 1-5%

5-10% 5-10%

80-90% 80-90%

Intensive, Individual Interventions

•Individual Students
•Assessment-based
•High Intensity

Intensive, Individual Interventions

•Individual Students
•Assessment-based
•Intense, durable procedures

Targeted Group Interventions

•Some students (at-risk)
•High efficiency
•Rapid response

Targeted Group Interventions

•Some students (at-risk)
•High efficiency
•Rapid response

Universal Interventions

•All students
•Preventive,  proactive

Universal Interventions

•All settings, all students
•Preventive,  proactive

Integrated MTSS
Academic Systems Behavioral Systems

Circa 1996

Teaching Social Skills:

Modeling, Prompting, 

Practicing, & Recognizing

“Teach behavior?”

2012

“Power of Habits”
….or Challenging Behavior

Charles Duhigg, 2012

CUE HABIT REWARD

Dessert SatisfiedEat

TV remote EntertainedSit & watch

Teased Teasing 
stopsHit

Difficult 
work

Work 
removed

Destroy 
work

Carrot

Walk

Ignore

Try

Satisfied?!

Entertained?!

Teasing 
stops?!
Work 

removed?!

CHALLENGE: Replacing current behavior 
(strong habit) with new behavior (weak habit)

✓

CUE
• Remove 

competing 
cue

• Add 
desired cue

HABIT
• Teach 

acceptable 
alternative

• Teach 
desired 
alternative

REWARD
• Remove 

reward for 
old habit

• Add reward 
for new 
habit

All three elements are considered in SSI
…& addressing challenging behavior 

Establishing/Replacing Habit
Charles Duhigg, 2014

✓
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Teaching how to determine 
hypotenuse of triangle

DEFINE
Simply

MODEL

PRACTICE
In Setting

ADJUST for
Efficiency

MONITOR &
ACKNOWLEDGE

Continuously

“C2 = A2 + B2 where C is 
side opposite right 

angle….”

“Watch me,…If A = 3 & B 
= 4, then C2 = 25, & C = 

5….”

“I noticed that everyone got 
#1 & #3 correct. #2 was 
tricky because no right 

angle….”

“Work w/ your partner & 
calculate hypotenuse of 

triangle for these 3 
examples……”

“Work w/ another partner 
& do these 4 examples….” Agreements

Team

Data-based 
Action Plan

“Plan”

Implementation
“Do”

Evaluation
“Check”

General 
Implementation 

Process

State/Country

District

School

Students

Staff

Principal, 
Superintendent

All Staff, Students,
Administrators

= Coaching

Team-led 
Process

Administrators, 

students, educators, 

non-teaching staff, 

specialists, community 

agents, etc.

School-Wide & 
Classroom-wide 

PBIS (Tier 1)

Leadership team

Behavior purpose 
statement

Set of positive 
expectations & 

behaviors

Procedures for teaching 
SW & classroom-wide 

expected behavior

Continuum of procedures 
for encouraging expected 

behavior

Continuum of 
procedures for 

discouraging rule 
violations

Procedures for 
on-going data-

based monitoring 
& evaluation

ADOLESCENT 

TEACHING 

TIPS

Engage positively & 
frequently to establish 

relationship
Model expected 

behavior

Include & involve 
student

Use relevant 
examples in typical 

contexts

Integrate into typical 
academic & non-

academic routines

Recognize & correct 
in developmentally 
appropriate ways & 

places

Base progress on 
actions & verbal 

behavior
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Teaching 
Matrix

SETTING

All 
Settings Hallways Playground

s Cafeteria
Library/
Comput
er Lab

Assembly Bus

Respect 
Ourselves

Be on task.
Give your 
best effort.

Be 
prepared.

Walk. Have a plan.

Eat all your 
food.

Select 
healthy 
foods.

Study, 
read, 

compute.

Sit in one 
spot.

Watch for 
your stop.

Respect 
Others

Be kind.
Hands/feet 

to self.
Help/share 

with 
others.

Use normal 
voice 

volume.
Walk to 

right.

Play safe.
Include 
others.
Share 

equipment.

Practice 
good table 
manners

Whisper.
Return 
books.

Listen/watch.
Use 

appropriate 
applause.

Use a quiet 
voice.

Stay in your 
seat.

Respect 
Property

Recycle.
Clean up 
after self.

Pick up 
litter.

Maintain 
physical 
space.

Use 
equipment 
properly.

Put litter in 
garbage can.

Replace 
trays & 

utensils.
Clean up 

eating area.

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 

appropriately
.

Wipe your 
feet.
Sit 

appropriately
.

E
xp

ec
ta

tio
ns

1 .  S
ocial Skill

2.  Natural Contexts

3.  B
ehavior Examples

✓
GENERIC School-wide Example

4. Positive Feedback

RAH – at Adams City High School
(Respect – Achievement – Honor)

RAH
Classroom

Hallway/

Commons
Cafeteria Bathrooms

Respect

Be on time; attend 
regularly; follow class 

rules

Keep location neat, 
keep to the right, use 

appropriate lang., 
monitor noise level, 
allow others to pass

Put trash in cans, 
push in your chair, 

be courteous to all 
staff  and students

Keep area clean, put 
trash in cans, be 

m indful of  others’ 
personal space, flush 
toilet

Achievement

Do your best on all 
assignments and 

assessments, take 
notes, ask questions

Keep track of  your 
belongings, monitor 

time to get to class

Check space before 
you leave, keep track 

of  personal 
belongings

Be a good example 
to other students, 

leave the room 
better than you 
found it

Honor

Do your own work; tell 
the truth

Be considerate of  
yours and others’ 

personal space

Keep your own 
place in line, 

maintain personal 
boundaries

Report any graffiti 
or vandalism

Douglas County S.D., CO 4-08

Waratah Special Day School, BC
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MacNeill Secondary School, Richmond, British Columbia 4 Nov 2013

1.  SW Expectation

2.  Classroom Routine

3.  Behavior Examples

1.  Social Skill

2.  C
lassroom Context

3.  Behavior Examples

EXAMPLE 
Teachable Expectations (Classroom)
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Responsibility 
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Cooperation 
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Shishmaref School AK, Lyon Johnson, Aug 9, 2011

EXPECTATIO
NS

TYPICAL HOME ROUTINES

Morning Homework Playtime Mealtime Bedtime

Respect Say “good 
morning”

Try your 
best

Use your 
words

Say 
“thank 
you”

Say “good 
night”

Responsibility
Put

clothes in 
washer

Put 
backpack 

& 
homework 

by 
backdoor

Put toys
away

Wash
hands

Brush 
teeth

Safety
Return
food to 
refrig-
erator

Put home-
work in 

backpack

Put toys
in room 
when 
done

Keep 
chair legs 
on floor

Put toys 
on shelf
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e Be
Safe

Be
Respectful

Be
Ready to Learn

Morning
•
•

•
•

•
•

After 
School

•
•

•
•

•
•

Mealtime
•
•

•
•

•
•

Bedtime
•
•

•
•

•
•

Home Example
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Tooborac Public School, BC

Home Example
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e Safety Respect Responsibility

School

•
•

• Honor diversity 
•

• Finish homework 
before e-games

•

Driving

• Fill gas tank
•

• Tell when expected 
home

•
•

Mealtime

• Turn stove off
•

• Eat dinner w ith 
family

•

•
•

With 
Friends

• Designate driver
•

• Be supportive 
bystander

•

•
•

High School Home Example

Effective 
Classroom 
& School-
wide PBIS 
Practices

1. Reinforce 
Positively

2. Supervise 
Actively

3. Precorrect

4. Maximize 
Academic Success

5. Teach 
Prosocial Skills

Simonsen, Myers, Freeman, Scott, et al.

“POSITIVE GREETING AT DOOR”

“Results revealed that the PGD strategy produced 
significant improvements in academic engaged 
time and reductions in disruptive behavior. 
Moreover, results from a social validity 
questionnaire indicated that teachers found the 
PGD strategy to be feasible, reasonable, and 
acceptable” 

Cook et al. (2018). Positive greetings at the door: Evaluation of a low-cost, 
high-yield proactive classroom management strategy. Journal of Positive 
Behavior Intervention, 20(3),149-159.

https://doi-org.ezproxy.lib.uconn.edu/10.1177/1098300717753831)

PGD = INCREASE in 
academic engagement 

upon entering 
classroom

PGD = DECREASE in 
disruptive behavior 

upon entering 
classroom

1. 
Personal Greeting & 

Interaction

Name, fistbump, high-5, 
etc.

2. 
Precorrective Task

Tell me, show me, do for 
me, etc.

3. 
Positive 

Reinforcement

Specific verbal praise, 
gesture, authentic 

social, etc.

WHEN & WHERE: Every major transition….throughout year, especially, beginning of year, 
grading period, return from breaks, Mondays, etc.

EXAMPLES:  Entering/exiting building, classroom, lunchroom, sporting event, assembly, 
library, office, bus, 

HOMEWORK:  “Positive Greeting at Door”
PBIS-related Resources
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www.pbis.org

Nation Climate Change

School Climate

Implementation Fidelity

Equity, Discipline, & Culture

Family Engagement

Bullying & Hate

ESSA & School Climate Alignment & Integration

✓

A CALL for ACTION

1. Positive school climate

2. Ban assault-style weapons

3. School-based mental health

4. Reform reactive discipline practices

5. Universal background checks

6. Standardized threat assessment teams

7. Safety related information exchange

8. Gun violence protection orders

Meaningful student-student & student-adult relationships linked to student 
success & positive school climate

Perceptions of school climate linked to personal & interpersonal 
experiences

Individual learning histories & culture shape our actions, perceptions, & 
experiences 

Schools are great investments in shaping student learning & experiences 

Tiered systems needed to organize our selection & implementation of effective 
relationship-building practices & systems 

“BIG IDEA” OUTCOMES NEPBS Forum
TBA 2019

Norwood, MA

This two-day forum for school, state, district,

and regional Leadership Teams and other

professionals has been designed to increase the

effectiveness of PBIS implementation.

Sessions are organized by strands that support

initial through advanced implementation in a

full range of education settings, and assist state

level planning to improve school quality and

student success. Featuring sessions specific to

Juvenile Justice, Alternative Educational

Settings, Mental Health, and Family

partnerships.

October 4-5, 2018

PBIS: Celebrating 

Positive & Safe 

Learning 

Environments

Hilton Chicago

720 S. Michigan Avenue

Registration opens April 3rd. 

For more information, visit the Upcoming 

Events page at www.pbis.org in March.

OSEP Technical Assista
nce Center on PBIS    |    2018 PBIS Leadership Forum |    Chicago, IL

PBIS Forum
October 3-4, 2019

Chicago, IL

NEPBIS Forum
May 16-17, 2019

Mystic, CT

APBS
March 11-4, 2020

Miami, FL


