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“BIG IDEA” OUTCOMES

Meaningful student-student & student-adult relationships linked to student
success & positive school climate

T T 1T &1 11

) Perceptions of school climate linked to personal & interpersonal |

experiences
\\! g |

Individual learning histories & culture shape our actions, perceptions, &
experiences

I | |
)Schools are great investments in shaping student learning & experiences
| | YT T

Tiered systems needed to organize our selection & implementation of effective
relationship-building practices & systems
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D Why Invest in Schools,
Classrooms, & School
Climate?
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Events & images of
VIOLENT &

Increasing economic discrimination, &
Social & political | |BULLYING benavior DISRESPECTFUL

behavior

GAPS &
POLARIZATION
Degradation of
SCIENTIFIC knowledge,
methods, & decision
making

IMPLEMENTATION
IN-FIDELITY of
evidence-based

practices

NEGATIVE

classroom &
Prioritization of school CLIMATE
INEFFECTIVE & CULTURE
PRACTICES

SUBJECTIVE
non-data-based
decision making




Schools are one of our most structured,
predictable, continuous social support systems

Academic
success Sociall
Positive emotional, &
adults behavioral
modeling success

Neighborhood
availability Caring,
professional
adults

Positive
Specialized classroom &
suppol school climate

Regardless of their perceptions of
the level of crime in their home

ighborhoods an
neighborhoods, at least 95 percent
of students agroed that they fet
safe at h

Regardless of
perceptions of crime,
95% students reported
feeling safe at school.

baww!),unnlschmb(ufum

with these.
also significantly higher than the
percentages for students in rural

s
ocen e guucdural e w0 34
e e e a4 8 A ol S o i S T
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Changes in

Bullying Victimization and

Hate-Related Words

at School Since 2007

2015 Nationally Representative Sample Survey :""
s report:

of bullying & hat lated words of '.L:
12-18 year olds.

mors:
vantto do;
sther

USDoE NCES March 2018 plonel

Students’ Relationships in
School and Feelings About
Personal Safety

at School

crime n their hor

adults and peers

Sample Survey  [imneer

mmmln Perceptions of school safety & neighborhood crime of wv-n.w,
12-18 year olds.

USDoE NCES March 2018

More likely to report
feeling safe at school if
access to adult or

553353533351

‘school (81.1 percent).

o say (96.3 percent) at higher rates than students who
did not foelsafe at school (84.9 percont).

Among students who agroed there was a o of crme in

(94.0 percent) than students who did notfeel safe at

a student school who really cared about them (936

Analysis s restited 1o the SCS respondents in each
yoar who were enrolled in grades 6 through 12, and did
ot receive any part of their education through

homeschooling during the school year.

2007-2015
Decreases in rgtes of
reported bullying &
hate-related words

Post 201627

. A or STadents ages 12

called a hate-related word at school occurred
between 2011 and 2013, as wellas between 2011
and 2015,

iyl the percentage was 7.2 percent.

« Asignificant decrease in the proporton of students
ages 12 through 18 who reported that they had been
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In addition to the decroase in the overall FIGURE 2.
o of students

twoen 2007 and 2015, ‘porcontaga taling an

h 2006-07 through 2014-15

d most frequently (almost overy day)

2007-2015
Decreases in rates of

reported freguent

bullying & increases in

telling adult
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FBI Data on Reported Hate Crime Incidents
November 2017

) 5850 to 6,121 increase (4.6%) total hate crime incidents (6.4% 2014) |

19% rise ang) X X |
4.6% increase in hate

crime incidents: anti-
Muslim, race/ethnicity,
religion, sexual
ori i

) 1/6 sexual orientation bias |

) Offenders: 46% white, 25% black
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Behaviorism & Theory of

Action & Change

® Cper UCONN |S58ER8

PBIS Conceptual Foundations
Natural Sciences scentiic metos

Laws of Behavior

Behaviorism

ABA Applied Behavioral Technology

Social & Educational Validity

PBS

SWPBS All Students
PBIS

®| Cper UCONN |S5ER8

Restraint & seclusion

Fix These, NO!
Dropping out

Out of school suspension
Bullying behavior ~ Probation & parole
Social withdrawal Hate crime
Truancy Self-injury

Negative climate

Disproportionalit

A & incarceration
Insubord

Jon possession
pipeline

Non-compliance Mental health referral Substance use

Trauma Law/norm violations
Office referral

Mental iliness

Unemployment In school detention
School failure . .
Harming animals

Deviant sexual behavior

® Cser UCONN

STUDEN ADU
UTCOME:
BEHAVIO BEHAVIOR
+ Aggression « Office referral » Disproportionality
Bullying behaviO\; In school detenti + Dropping out
+ Non-compliance Out of scho + School failure

suspension

Insubordination Mental illness

Probation & parole

Social w/drawal School-to-prison
+ Arrests & pipeline

incarceration

Truancy

Achievement gap

Law/norm violations . pociraint &

seclusion
Mental health 2elliatency
referral

Unemployment
Substance usc B

/

Weapon possessién
Negative climate

Harassment

Self-injur.

. [ Apply Behavior Analytic Logic J
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Effect

How 4, Science o
Humap Behavior
CanImprove

Our Lives Our World
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0 LSON, Prpy

2015

CLIMATE & CULTURE
Individuals, Classrooms,
schools, Districts....

Individual & collective learning
histories (cultural norms & experiences

Student

Teacher

Communi

inistrator

"Equality”
q o “Diversity”
Race .
“Disproportionality” dutyj
“Gender Identity” “Individuality”
@ CgEeR
N Educator
Kid engage in
norm-violating completes
S
School Administrator
establishes processes
policy for norm incident
violating b ‘
behavior Four behaviors
for every ODR
data point

®| Cpser UCONN|
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rents, staf,
& act on what

HOMEWORK: “Learning History Map”

Culture =

Group of individuals

Flexible, dynamic, &
changed/shaped over
time & across
generations & setting.

Overt/verbal behavior
Collection of learned
behaviors, maintained
by similar social &
environmental

contingencies

Shared learning history

Differentiates 1 group from others

Predicting future behavior
Sugai, O'Keeffe, & Fallon 2012
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What do behaviorists say about culture?

“No degree of knowledge about “A culture
the characteristics of groups or o
cultures can substitute for the e
analysis of the actions of a cpontributé -
given individual in their
historical & situational context t&eesﬂg?;taii?nd
because no two members of grou;?in solvigg
any group are socialized in its problems”

exactly the same way”

Hayes & Toarmino, 1995 Skinner, 1981

- ® Cser UCONNI|

Early Conclusion...

What matters?
What | do & contextual contingencies k
that affect what | do?

However, we can
improve kid outcomes by
making those practices &
. ) systems more reflective
irrelevant about practices Y .

& systems of PBIS of norms, expectations,

. . & learning histories of

implementation. kids & family, community
& staff members

| 4

Nothing is inherently
biased or culturally

Sugai, O'Keeffe, & Fallon 2012

How does my learning history affect my actions?

) Do | have shared experiences w/ individuals who are diverse?

) Are my actions equitable?

) Do I act w/ team?

|
|
) Do | stop & check before | act? |
|
|

) Do | use data to guide my actions?

Mclntosh et al., 2016
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Homework Assignment

Describe....
1. ONE historical event/experience that has
shaped your professional DEVELOPMENT.
2. How that event INFLUENCES how you
DESCRIBE your OBSERVATIONS of &
SUPPORT of student/client
actions/behaviors.

® Ceer




Risk & Protective Factors

H ”
«prevention & Precorrection

Risk Factors

Protective Factors

Integrated Approaches to Preventing Antisocial
Behavior Patterns Among School-Age
Children and Youth

HiL M. Wawkig, Rosexr H. Horwi, Georat SUGAl, Miciagt BulLss,
JEFEREY R. SPRAGUE, DIANE BRICKER, AND MARTIN J. KAURMAN
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Implementation Consideration Implementation Consideration
Risk Protective Risk Protective
Factors | yg | Factors 18! Factors
Enhancers
Mental iliness : caden ¢ Trauma
x competence . Negative
m modelling
Disability P Healthy habits
\ + Family, school,
e Interpersonal G
{ Substance Use } s { Sl } disruption
Antisocial Self-management +  Discrimination Self-management
behavior skills skills
® Cper UCONN | S585E52 S— ®| Cper UCONN |55 S
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Implementation Consideration

INEFFECTIVE

RESPONSE . Protective
Reactive Risk Factors
management Enhancers

Exclusion, . Traum

segregation, auma

isolation + Negative

Train & hope modelling

Non-evidence-

Family, school,
based practices i

wo _v3mxm

Subjective disruption

decision making

Discrimination

Self-management
skills

Low quality
implementation
of evidence-

based practices

UCONN | 5525055080

Implementation Consideration

INEFFECTIVE
RESPONSE Risk Protective
+ Reactive FaCtOrS
management Enhancers
« Exclusion, + Trauma .
segregation, . : Academic
isolation Negahye o competence
+ Train & hope m )
+ Family, school, | » Healthy habits
+ Non-evidence- i |
based practices . [ }
+ Subjective ° skills
decision makin: S e
+ Low quality skills
implementation
of evidence-

based practices
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EFFECTIVE

RESPONSE
Prevention-
based behavioral
sciences

Tiered support
systems

Data-based
decision making
teaming

Continuous

professional
development

High fidelity
implementation




Prevention Logic for All

Redesign of teaching environments...not students

Prevent
Decrease |worsening & | Eliminate Add

development reduce triggers & triggers & e

of new intensity of | maintainers | maintainers acknowled'ge)
problem existing of problem | of prosocial | " prosocial
behaviors problem behaviors behavior behavior

behaviors
ALE"‘CE

Teach
(practice,

ANTECEDENT &
CONSEQUENCE

CE
\NC\DEN PRE\’ BEHAVIOR

1
Biglan, 1995; Mayer, 1995; Walker et al., 1996

EXPERIENCED
Verbally reported INTERACTIONS
SHARED BELIEFS, between & among
values, & attitudes students, teachers, &
administrators

INDIVIDUAL & Soclally validated
GROUP level (un)acceptable school
construct behavior
School

Informal School Climate Rating of Your School
5 minutes in same school groups

Listfactors, influences, observations, experiences, etc. shaped your ratin.

Consider your last full school day, both classroom & nonclassroom.

Rate (circle #) your overall perception/experience of the social,
emotional, behavioral climate on a 10-point scale from 0 (highly
negative) to 10 (highly positive).

List factors, observations, experiences, etc. that shaped your rating.
Calculate an average rating with other staff members in you school.

Discuss your rating with other staff members from your school.

‘Average school rating
Rating range (lowest to highest)
Develop

3/4/19

School Climate

III can feel it!"

La Salle et al.
www.pbisapp

School Cimate Survey: Elert
School Climate Survey: Middie/High

Semoananes

Pl
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# staff scoring school climate

JGHS 2016-2017 1 (negative) to 10 (positive)

# staff scoring school climate

1 (negative) to 10 (positive)

Survey on Climate at J’
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Homework Assignment

Generally Negative

Describe.... t

TE of your |as ;

Id you RATE CLlMA ) it

B ‘:lz\gs\x)%l:n/s{:hool visit: 1 highly negative to 10 highly

positive? D . X

hat OBSERVABLE actions, activities, e>’<7penence

2 \é\(caof STUDENTS influenced your rating? ' .

- Wk; tOBSERVABLE actions, activiltie%, experiences,
* etcaof ADULTS influenced your rating?

® Cser UCONN

Multi-Tiered Systems of Su.pport
(MTSS) & Positive Behavioral
Interventions & Supports (PBIS)

«The Triangle”

®| Cser UCONN I

MTSS is....

Omains or ¢,
: on
areas in education” tent

Melntosh & Goodman, 501, p.5

“Blueprint for SCROUTTTIPTOVS, SYStomwwratiUres and supports across the district,
school, and classroom to meet «fid non-academi

ic needs of all students” (MA Exec
Office of Ed. 2018).

“An evidence-based model of schooling that uses data-based problem-solving to integrate academic
and behavioral instruction and intervention” (FL MTSS, n.d., p.2).

® Cper UCONN |E5EE58S

SRBI  PBL Say mTss8
pBg. CSSS MiBLg,

\SF
R Rtl.A ri-B

sWPBs MTSS'A £gg

® Cper UCONN |5

Integrate Initiatives
around Important
Shared Outcomes
Teach & Arrange

Align, Integrate, & Sequence
Learning Environment

Evidence-based Practices &

for Success Systems w/in Continuum
Al Variations Of
Use Data to Make MTSS Share Develop Local Content
Big Decisions Functions Expertise
Screen Regularly, Coordinate

Early, & Universally Implementation w/ Team
Continuously Monitor Student
Progress & Implementation
Fidel

idelity
® Ceser UCONN =

Empirically
validated
practices - academic
Continuum u & behavior
' outcomes
PBIS
Aka Al
F K
ramework i MTSS students

FRAMEWORK LOGIC

Behavioral sciences-based
practices & systems for shaping
student & ADULT behavior

®| Cser UCONN I
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Supporting
Culturally
Knowledgeable
Staff Behavior

Supporting Important Culturally
Equitable Academic & Social
Behavior Competence

Supporting
Culturally Valid
Decision Making
PRACTICES
Vincent,
Supporting Culturally Relevant Randall,
Evidence-based Interventions Cartledge,
Tobin, & Swain-
Bradway 2011

3RS

®| Cper UCONN |5

Tiered Prevention

Continuum Logic

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

Tertiary Prevention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

Secondary Prevention:

Specialized Group
Systems for Students
with At-Risk Behavior

UniVersal

Continuum of

® Cper UCONN | S L

|- @] Ceer

Supports for all students w/ disabilities are multi-tiered

Continuum of
Support for
ALL:
“Molcom”

UCONN e @ ]

HOMEWORK:
“Your +/- Profile”

u

® Coer UCONN |E50E502

Continuum of
Support for ALL:

“ ”

Targe

ersal

0=

| Basic Continuum Logic ‘

| Blended Continuum Logic‘

| Student Outcome

| Classroom Continuum ‘ st

School-wide Continuum |

®| Cier

Te

Arfjer
Man, nent

cBT
P

FBA-BIP
Check In
Check Out

Targeted
Second Steps

10
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substance use
trauma truancy
social withdrawal self-injury

= a a-nsnagug
cooperative play self-management

bullying

« Tier

* Tier 2-pra ormpoToNts STarea acro guents
w/ co[  stress/anxiety anger/conflict
« Pract__management _|pgManadgement | oo

but vary by intensity, duration, frequency, location,
immediacy, etc.

responsibility

Integrated MTSS

Academic Systems \ \ Behavioral Systems

“Individual Students.
+Assessment-based
*High Intensity

, latensive.individualiniorventions,
15% = viduat Students

+Assessment-based
“Intense, durable procedures
510% we  ageld Group lolorventions,
+Some students (at-risk)
“High efficiency
“Rapid response

+Some students (at-risk)
*High efficiency.
*Rapid response.

< 090 ==
“All students

“Preventive, proactive

“All settings, all students
“Preventive, proactive

Circa 1996

®| Cser UCONN I

Teaching Social Sk::lls:
Modeling, Promptlr?g.,
practicing, & Recognizing

“Teach behavior?”

® Cper UCONN |

THE POWER OF

5 wuuw(nnm\munwuusss

WHY WE DO

2012

® Cper UCONN |53

“Power of Habits”

....or Challenging Behavior
Charles Duhigg, 2012

CUE 1 — { HABIT l B | REWARD

CHALLENGE: Replacing current behavior
D (strong habit) with new behavior (weak habit) 8d?!

TVremote | [ Walk (> Entertained?!
Teased |:> Ignore |:> Teasing

stops?!
Difficult Work
work |:> Try |:> removed?!

® Cser UCONN |

®| Ceer

Establishing/Replacing Habit

Charles Duhigg, 2014

CUE HABIT REWARD
* Remove « Teach * Remove
competing acceptable reward for
cue . alternative . old habit
* Add  Teach + Add reward
desired cue desired for new
alternative habit

All three elements are considered in SSI
...& addressing challenging behavior

11
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Teaching how to determine
hypotenuse of triangle
A

“C2=A2 + B2where C is
side opposite right
angle....”

N

“Watch me,...IfA=3&B
=4,then C2=25&8C=
5.

“Work w/ another partner
& do these 4 examples....”

“I noticed that everyone got
#1 & #3 correct. #2 was
tricky because no right

angle....”

“Work w/ your partner &
calculate hypotenuse of
triangle for these 3
examples......"

® Cser UCONN X0
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General

Implementation

Process

Evaluation
“Check”

State/Country

School

Students

Agreements Staff

Principal,
Superintendent
Data-based
Action Plan

All Staff, Students,
Administrators

Team-led
Process

Administrators,
students, educators,
non-teaching staﬁ,'
speciaﬁsts, community
agents, etc.

Procedures for

on-going data-
based monitoring

& evaluation ~

Continuum of
procedures for
discouraging rule

violations

behavior

Continuum of procedures
for encouraging expected

Leadership team

Behavior purpose

: / statement

N .

School-Wide &
Classroom-wide
PBIS (Tier 1)

Set of positive
expectations &
behaviors

Procedures for teaching
SW & classroom-wide
expected behavior

®| Cper UCONN G

Engage positively &
frequently to establish
relationship

Base progress on
actions & verbal
behavior

Model expected
behavior

ecognize & correct
in developmentally
appropriate ways &
places

Include & involve
student

Use relevant
examples in typical
contexts

Integrate into typical
academic & non-
academic routines

® Ceer UCONNI|
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RAH — at Adams City High School
GENERIC School-wide Example (Respect — Achievement — Honor)
RAH Hallway/
Teaching Classroom Cafeteria Bathrooms
Matrix sa'w-gs Hallays | Pivground Commons
o regalay;follow class | keep to the right, usc | push in your chair, | rash i can, be
v e — les approprine ang. | be courteous o all | mindfulof others”
Pripconcl e espee monitor noisc level, | staff and students | personal space, flush
A allow others 0 pass ol

»
2 «
s T o, | v Do your bestomall | Keep track of your | Check space before | Bea good cxample
T | Respoct | owan | o oo voke assignments and belongings, monitor | you leave, keep track | to other students,
‘5‘2 Ofhers. | Honllee | Waieis R | S \ehie I *fy of persanal Jeave the room
I o Chievement | 5 e, ask questions belongings better than you
5
= found i

Bespet | Gy S Dol Y Do your own work; el | Be consideratc of | Keep your owa Report any grafii

horselt carefully. the truth yours and others” place in line, or vandalism
Honor boundaries.
|- @] Cperl UCONN | ziisns] @ s ®| Coerl UCONN | siiEsss] [ © o

L ® Ceer UCONN | sEicms | @ E ®| Cperl UCONN |5585808 | & o |

Douglas County S.D., CO 4-08 Nopera

Using Your B.U.S. Behavior. . .

Waiting for Bus ©On the Bus Leaving the Bus

Aive * Usen & Folow + Remember all
5 Minutes Eary Personal flems
i H:M:;ee:, « Get Off at Your
. Fuand & Sedl Quily Assigned Stop
eal * e
- Take Pide n Your Bus Sty ey o X e | [ oy | [z oo

a Good Example
» Share Your Seat * PutTrash in
of Danger Zone + Know Al Voice Trash Can
* Respect Personal Levels * Move to Allow
& Private Property Others to Exit
Words with Everyone

+ Waitin Line Behind | » Seatto Seat &  Wait forDoorfo Open
Curb Back to Back Before Standing
+ Approach Bus When B, eep Aisle Clear « Exitin Single File
Door Opens + Know Voice Levels ff * Look at Driver for
+ Enter Busn Singe File Hand Signal
Report Danger to Driver

Waratah Special Day School, BC

g, e WTFEGRIT Y
e @éws ARE HONEST

AsASTcRTIEES ASMENCEEDE @we TAKE RESPONSIBILITY FOR OUR ACTION!
APOLOGIZE
CnHE PREPARED ‘B punctuat Prepare lessons that meet the needs of students.
B ready o star the lesson with ll cass materials Use class time effectively
e e g

=SSN

frresponsiny A —— Hsotan den s

it Gy et Ry ‘ @ EA;IN l")‘sﬁ“ o
[ESPECTOTHERS oo ottt @WE LEND A HANI D

iy ek e

L ENCE

o hepwheneded g

American School of Valencia, Spain 2017 Cayman Islands 2016
@ Coerl UCONN |555503 | @ ree ®| Cper UCONN Jsiians: @

13
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MacNeill Code of Conduct Classroom Routines

2. Classroom Routine
Deskwork | Qe8NS | arivai | pismissal

Sitwithfeot | Stugyforal | Setal
onthe ground | assessments | ‘57! oy

Getup Read through | | o0 Pack
and double- | o L8 | necessary
on check all work | "*06.00° materials

Keep phone | Let others sit

Work silently | Keep eyes on | oo i beg | with you on

your own the bus.
paper

Check on
homework

Hold doors for
wickly in the | those with
hall bags

Keep desk | Close locker | Push chairs
areaclean | doors quietly | under desks

Usescrap | Move chairs | Walk in the
paper quietly halways.

Typical Contexts/ Classroom-Wide Rul
Routines
All Times Use inside voice.
INDEPENDENT | TURNING IN
WORK | WORK/EXITING
Lesson THE ROOM
0 " Eyes on speaker:
Enter quietly Quietly. Quietly. Your self and.
Do own work. e Treat equipment | Your selfand | Your self and T
oo‘\‘” _aintain your e-folder. current. e P 3 Quietly
Mind others. ! e
o5 Have personal space
O _gToice. Putiget materials first plan.
Transition . Go Haveaseat | Raisehandif | Workonyour | Putequipment.
2 /6;-:/.‘1 Keep hands to solf. st} Sauestion | class assgnment | away n proper
2 piseaced] quietly place.
— with materials | Take notes.
eea | Rasproc o oo || |
& try again-— . I
| 3. Behavior ExamP sten
Toacher Lecture | ,£YeS on spesker. | n.;..,:.,, e e e
materls | explaintto
‘the others in D
& g adifferent e
Lab Work Koop hands to solf. Retur with done. Ask or e-ask.
Problem Solving |Stop, Step Back, Think, Act| Stop, Step Back, Think, Act|Stop, Step Back, Think, Act| Shishmaref School AK, Lyon Johnson, Aug 9, 2011
B (el NN —

Home Example

Be Be
Respectful Ready to Learn

Say “good | Try your | Use your Say “good Morning

morning” best words night”

After
School

Put
Put bac)g‘aack

Put toys

homework away
by

backdoor

clothes in

washer Mealtime

Put toys
in room Put toys

Put home-

Linking Positive Behavior at School & Home

Keep Bedtime

when

c' gs on shelf

14
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- Home Example
Be Safe Be Respectful | Be Ready to
Learn
Pack your bag:
Srush your teeth
i Brush hair + Reader
Morning |, .. ecscns foce + Water bottie
or Make your bed . Hat
Have a shower « Forms

Get dressed in your uniform
Wear a helmet if riding to

scheol Eat  heathy breakfast
Grect everyane Wi & e [Get changed and fod p
After wiform or put Ito wosh
Havea smackand water | Have a chat about what you
SCh°°| did at school Do homework

Wash hands before having
dinner Do your chares Read reader

After playing, pack away teys | Check for special notes and
before dinner newsletter

Organise your school bag for

Positive Behaviour Support at Home

the next doy
e G e Tielp 27 bl ar help with

Bedtime dohes o 10 bed, g0 10 seep ary
Have a wash Say good night 1o everyane

Tooborac Public School, BC

®| Coer UCONN |55

High School Home Example

2 Safety Respect Responsibility
S
I
= B Honor dersity | - Finish homework
] . . before e-games
S | school . 9
5
2]
® ~ Filgas tank ~ Toll whan expocted
2 - . home .
% | Driving .
2
]
o
° + Tum stove off + Eat dinner with .
£ . . family .
7 | Mealtime .
g
<
o
£ « Designate driver | + Be supportive .
£ with |- bystander .
3 N .
Friends

3. Precorrect

2. Supervise
Actively

4. Maximize

Academic Success

Effective
Classroom
& School-
wide PBIS
Practices

5. Teach

1. Reinforce
Positively

Prosocial Skills

Simonsen, Myers, Freeman, Scott, et al.

@ Cperl UCONN |S55ER3 | @ ro

“POSITIVE GREETING AT DOOR”

PGD = INCREASE in
academic engagement
upon entering
classroom
“Results revealed that the PGD stratégyprowe E o
i imp in engaged " —
time and reductions in disruptive behavior.
Moreover, results from a social validity
questionnaire indicated that teachers found the
PGD strategy to be feasible, reasonah
acceptable” PGD = DECREASE in
disruptive behavior
upon entering
classroom

Cook et al. 2018). Posiive greetings at
high-yield proactive classtoom manage
Bahavior Intervention, 20(3),149-159.

hitps:/doi-org.ezproxy.lib.uconn.edu/10.1177/10983oy

®| Cperl UCONN | SH5ERS] | @ roe

‘ HOMEWORK: “Positive Greeting at Door”

1. 3.

2.
Personal Greeting & P B0 Tl
Interaction recorrective Tas Reinforcement

+ .

Name, fistbump, high-5, Tell me, show me, do for
etc. me, etc.

Specific verbal praise,
gesture, authentic
social, etc.

WHEN & WHERE: Every major transition... year, i inning of year,
grading period, return from breaks, Mondays, etc.

EXAMPLES: i ing building, ,
library, office, bus,

, sporting event, assembly,

® Coer UCONN |E50E502

®| Coer UCONN |55

PBIS-related Resources

Teachin
eaching

BERAVIOR
L UIOR
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www.pbis.org

A CALL for ACTION
Positive school climate

Ban assault-style weapons —
School-based mental health

Organizatid
hitpsi/igood

Individuals|
hitpsi/go0;
I

Reform reactive discipline practices
Universal packground checks
Standardized threat assessment teams

interventions an
Supports (PBis) “

Family Engagement

Safety related information exchange

cc;\l°=.°‘="5‘"’!\’7’k

Gun violence protection orders

® Cser UCONN E

® Ceer UCONN

NEPBS Forum
“ »
BIG IDEA” OUTCOMES s o
PN
Norwood, MA podtive ¥
[t
Meaningful student-student & student-adult relationships linked to student Tt
success & positive school climate

I T T 1T »T1K

| PBIS Forum
Perceptions of school climate linked to personal & interpersonal |

October 3-4, 2019
Chicago, IL

experiences
\| g |

culture shape our actions, perceptions, & APBS

i EXpanding
March 11-4, 2020 APBS 16th Intemationpl Conferent
1 Miami, FL 4 . 10232019

. febmany X

Individual learning histories
experiences

NEPBIS Forum
May 16-17, 2019
Mpystic, CT

Tiered systems needed to organize our selection & implementation of effective
relationship-building practices & systems

®| Coerl UCONN sssss) |
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